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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).
	Getting Ready to Read

Quickwrite (5 minutes). Before a class discussion or a reading, assign your students a five-minute quickwrite. Consider what they know about the topic and what they might think about it. You might ask them to volunteer to read their quickwrites or discuss them with a partner or in a group.
Activity 1
                                                                                                                



	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.
	Introducing Key Concepts

This section discusses opportunities for threading the module together conceptually. Key concepts are highlighted and taught through activities that will be revisited during the module in your students’ discussions and their writing. Vocabulary strategies are emphasized in the modules, and specific directions for you to teach new words or concepts are presented in this section. The strategies are expanded on in other sections.

Activity 2
Students will create a semantic web to help them categorizing, grouping, and organizing information.

 


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.
	Surveying the Text

Activity 3

The students will be divided into three groups that will briefly research the following items and then present their findings orally to the rest of the class: 
“Bronx Slave Market”—New York City (1950’s) African American Women 

Coyote—Los Angeles    (1980’s) illegal migrant workers

Among the Thugs--Italy (1980’s) soccer hooligans 

	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.
2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.
	Making Predictions and Asking Questions

Activity 4
Based on the pre-reading activities introduced in “Surveying the Text”, students will make predictions as to why and how the authors may cross the line between observer/journalist and active participant.
Begin this activity by asking your students questions that will help them make predictions about the text on the basis of the textual features noted in the surveying process. Help them notice the textual features that are relevant to the particular genre and rhetorical situation. Ask your students to think about the character and image of the writer, the nature of the audience, and the purpose of the writing. Be sure to ask them to explain how they formed their predictions, having them give evidence from the text they have surveyed. 


	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary

Activity 5

Students will add these words (along with the page the words are on) to their ongoing vocabulary storyboard/log and also add any other unfamiliar ones to their lists.  

commodity                                      downtrodden                               

 brigade                                           paraphernalia

camaraderie                                    ingratiating

 supporters                                      trudged

rivalry                                             appraisingly

fraternity                                        magnanimous

hooligan                                         pittance
euphoria                                         strapping

jubilation                                       unabashed

undulated                                       claustrophobia
flailing                                           rivalry

obsequious                                    piqued

charisma                                        transcendent

peripheries




	
	Reading

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

The first reading of an essay is intended to help your students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game” (Bean, Chappell, and Gillam). Ask your students the following questions:
Activity 6
· Which of your predictions turned out to be true?

· What surprised you?

· After reading it, why do you believe the authors allowed themselves to become a part of the story?

· How was this effective?

	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language

The reading activity of looking closely at language is meant to build on the vocabulary work you began with your students in their study of the key words. 
Activity 7

Open Sort Activity:

The students in groups will divide the vocabulary words into word family groups.  Some words will have multiple possible placements.



	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.
	Rereading the Text

During the initial reading, your students read “with the grain,” playing the “believing game.” In the second reading, they will read “against the grain,” playing the “doubting game.” As they reread the text, your students will develop fluency and build vocabulary, both of which are integral to successful comprehension.

As your students reread the text, ask them to make marginal notations (e.g., asking questions, expressing surprise, disagreeing, elaborating, and noting any instances of confusion). The following approach is one way to structure the assignment:

Activity 8

Here, the student also will embrace their inner skeptic.  As they reread the text, they will annotate or highlight where the author may have crossed the line between reporting and storytelling.  The student needs to ask where the line might falter between truth and fiction.


	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.
	Analyzing Stylistic Choices

The particular line of questioning presented here for analyzing stylistic choices is offered to help your students see that the linguistic choices writers make create certain effects for the readers. The questions are divided into two categories, words and sentences. 

Activity 9
Use the vocabulary words from earlier.
· What are the denotative and connotative meanings of the key words?

· How do the specific words the author has chosen affect your response?

· Which words or synonyms are repeated? Why?

· What figurative language does the author use? What does it imply?

· What political, historical, or foreign words in does the author use?
· What rhetorical modes or appeals does the author use?

	Reading Comprehension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	Considering the Structure of the Text

These activities call for your students to map out or otherwise graphically represent different aspects of the text. By doing so, they will gain a clearer understanding of the writer’s approach to the essay’s content. The activities will lead to further questions that will help your students analyze what they have read.

Activity 10

Mapping the Content

Ask your students to map the content of the text by taking the following steps:

· Discuss how the ideas are related to one another.

· Draw a picture of the argument, mapping the sequential flow of the text verbally or graphically.
Analyzing the Students’ Findings

· Discuss with the class how the text is organized (text structures).
· Ask your students to work in pairs or small groups to identify the major parts of the text and discuss the purposes of those parts.

	
	Postreading



	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.
	Summarizing and Responding

Summarizing is a very important strategy your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them. Some options for teaching this complex strategy are the following:
Activity 11
· The students will create a written summary of each of the texts and then write a question for each reading that can be used as the basis for a class discussion and/or a written response.



	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Thinking Critically

The following questions will move your students through the traditional rhetorical appeals. Using this framework, help your students progress from a literal to an analytical understanding of the reading material.

Questions about Logic (Logos)

· What are the major claims and assertions made in this reading? Do you agree with the author’s claim that . . . ?

· Is there any claim that appears to be weak or unsupported? Which one, and why do you think so?

· Can you think of counterarguments the author does not consider?

· Do you think the author has left something out on purpose? Why?

Questions about the Writer (Ethos)

· Does this author have the appropriate background to speak with authority on this subject?

· Is the author knowledgeable?

· What does the author’s style and language tell the reader about him or her?

· Does the author seem trustworthy? Why or why not?

· Does the author seem deceptive? Why or why not?

· Does the author appear to be serious?

Questions about Emotions (Pathos)

· Does this piece affect you emotionally? Which parts?

· Do you think the author is trying to manipulate the reader’s emotions? In what ways? At what point?

· Do your emotions conflict with your logical interpretation of the arguments?

· Does the author use humor or irony? How does that affect your acceptance of his or her ideas?

Other Categories of Questions to Develop Critical Thinking

· Questions to identify important ideas

· Questions to identify the meaning of direct statements

· Questions that require students to draw inferences and conclusions

· Questions to get at underlying assumptions

· Questions about the meanings of words and phrases in context

· Questions about tone and connotation

Activity 12

Quickwrite (5 minutes). Use this strategy at the beginning of the class to get your students thinking about the topic. What is the essay’s main topic? What do you think the writer is trying to accomplish in the essay? You can then read several quickwrites to the class to start a discussion or have your students read their own quickwrites aloud.


When a discussion becomes bogged down or unfocused, ask questions such as the following: What are the main issues here? What does the writer want the reader to believe? What perspectives are represented in the text?

At the end of a session, ask questions such as the following: What did you learn from this discussion? How might you be able to use this new information?


	
	Connecting Reading to Writing 

	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).
	Using the Words of Others

One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: Jeremy Rifkin says, “Studies on pigs’ social behavior funded by McDonald’s at Purdue University, for example, have found that they crave affection and are easily depressed if isolated or denied playtime with each other” (15).

· Paraphrase: In “A Change of Heart About Animals,” Jeremy Rifkin notes that McDonald’s has funded studies on pigs that show that they need affection and playtime with one another (15).

· Summary: In “A Change of Heart About Animals,” Jeremy Rifkin cites study after study to show that animals and humans are more alike than we think. He shows that animals feel emotions, reason, make and use tools, learn and use language, and mourn their dead. One study even shows that pigs need affection and playtime with one another and enjoy playing with toys (15).

MLA Format (2009 update)
Article or Essay from an Anthology: Here is the MLA format for the citation for a typical book:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002. Print.
In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from the Rifkin article. Because the author is not named in the text, the last name goes in the parentheses:

It is well-established that animals can learn to use sign language. A long-term study at the Gorilla Foundation in Northern California shows that Koko, a 300-pound gorilla, can use more than 1,000 signs to communicate with her keepers and can understand several thousand English words. She also scores between 70 and 95 on human IQ tests (Rifkin 15).
An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation. Your students will need access to the MLA Handbook for Writers of Research Papers, which covers the system in more detail.
Activity 13
Practice with Sources: Quote, Paraphrase, Respond. An exercise that can help your students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can reuse the material in their response essay.

	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices
The Problem of the Writer’s Self: The Question of Immersion
In this discussion we have used the metaphor of a conversation among different “voices” or “selves” that a writer has to keep straight, and we outlined some language frames that will help the student writer begin to integrate and synthesize those different voices. But what about the writer’s own voice or self? Current composition theory holds conflicting views of the writer’s self. In the “expressivist” view, the writer is a unique individual self, seeking—and speaking in—an authentic (individual) voice. In the extreme, this view may lead to what columnist John Leo calls “the romantic notion that rules, coherence, grammar, and punctuation are unimportant: what counts is the gushing of the writing self.” However, it may be helpful to think of this extreme view of a totally unique and individual self as one end of a continuum of possible writerly selves. Focusing on this end of the continuum, our goal is not just self-expression, but creating a writer with the confidence to express his or her individual feelings and opinions. Personal essay assignments that encourage this kind of expression develop fluency and confidence. And of course, there are times when it is necessary and appropriate for a writer to say what he or she thinks in his or her own voice.

At the other end of the continuum is a competing view that sees the writer at the center of multiple conflicting discourses and the self, at least in part, as constructed by those discourses. We all play multiple roles in life and speak and behave differently in each of them. Our selves are complex. It is also true that words tend to be found in groups and that groups of words tend to have concepts and perspectives built into them. Rhetorician Kenneth Burke (47) calls such groups of words “terministic screens” because the terms themselves screen out certain views and bring others into focus. When we use such words, do we speak them or are we being spoken by them? It is a little of both. And we have rhetorical choices to make. Choosing the appropriate self to present in the writing is a problem of ethos. It is largely a matter of creating an ethos appropriate to the purpose and audience for the writing.

Questions to consider. As your students read the three excerpts have them think about the following questions in regards to journalistic immersion:

· What impression do I have of this writer? What is it about the text that creates this impression?

· Is this writer writing as an insider, a participant in the field or the events, or as an outsider who is reporting on something? How can I tell?

· When I use material from this writer, do I want to quote it, preserving the writer’s ethos, or do I want to paraphrase it, diminishing the writer’s ethos?

As in a conversation, different voices speak with greater or lesser authority and intensity at different times. In a direct quotation, the voice of the other, the source, speaks loudly. In a paraphrase, the voices of the writer and the source merge. In a summary, the source’s voice becomes even more distanced. However, at some point the writer begins to appropriate the vocabulary of the sources and use it in his or her own voice to express his or her own ideas. This is an important moment. The writer is beginning to internalize the words of this discourse. The words are becoming his or her own words. As teachers, we need to design lessons that will facilitate this process.

When your students begin writing about sources, they may want to turn the above questions around and ask themselves the following questions:

· As a writer, what kind of impression do I want to create in this paper? How can I create that impression?

· What kind of ethos will be most persuasive?

· In this conversation, am I an insider or an outsider?

· What is my stance toward the material from my sources? Do I agree or disagree? Am I an objective reporter of the facts? How can I show this stance?

When the writer inserts himself or herself into the discourse, not any voice or self will do. If your students want to be persuasive, they will have to show that they can think and write like members of the community whose conversation they are trying to join. They will have to speak to their intended audience using the language, arguments, standards of evidence, and perspectives of the discourse community they hope to join. And they will have to internalize the disciplinary practices they are trying on well enough that they seem a natural fit. 
Activity 14:
 Trying on Words, Perspectives, and Ideas

Give your students some questions based on the issues raised by the articles they have been reading. These could be policy questions (What should we do about _______?) or value questions (Is ______ good or bad?). Then give each student a persona or perspective to represent. The perspectives could be based on the writers of the articles they have been reading or the other people who were involved in the events or circumstances that the writer experiences.  For example, in “Among the Thugs,” the soccer hooligans have a perspective that is very different from the Italian citizens that they are terrorizing.   

The students’ task is to think “What would the “Paper Bag Brigade” say to someone who leaves a job?” or “How would the question be answered by the macho men or by the waitress in “Coyote?” Encourage your students to use vocabulary from the articles in representing their adopted position. At the end of the role play, ask your students to state what they themselves really think.



	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment

Many students have trouble with writing assignments because they do not read the assignment carefully. Here are some strategies that might help your students overcome this problem:

· Read the assignment carefully with your students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because your students fail to completely understand what the writing assignment asks them to do. The explanations in Appendix C can help clarify some key assignment words.

· Help your students specify the subject of the essays they are going to write. Is the subject specified for them? Do they have choices to make about the subject?

· Discuss the purpose of the assignment. Are your students informing or reporting? Are they persuading their readers of something? Help them recognize how the purpose of the assignment will affect the type of writing they will do.

· Remind your students to read the assignment for information about process and deadlines. You may want to help them sketch out a timeline for completing the assignment in reasonable steps.

· Ask your students to examine the assignment for information about how they will be graded. On the basis of what criteria will their written work be evaluated? Do they understand each criterion?

· Have your students look for information in the assignment about the audience to whom the writing will be addressed. (See “Getting Ready to Write.”)
Activity 15

Response Paper Information:

Response papers must be typed unless they are an in-class assignment.  Select one question and write a thoughtful, grammatically correct and formatted 1 ½-2 page essay.  The paper needs to be in correct MLA format (one inch margins, correction pagination, and so forth).  The response paper is an important step in assisting you in formulating a critical analysis of the topics at hand and will only benefit the constructions of your later essays.  These responses do not require outside research, but any sources outside of the articles must be documented.  

Response Questions 

Art of Fact: “ Coyote”  331-336
In many ways, this article is about having a place and not having a place within a society. What are the various levels of displacement that the people in the story experience?  What are they trying to find?

 Art of Fact: “Among the Thugs” 354-366

“Among the Thugs” can be shocking to read because of its casual violence.  How did the author react when the violence turned on him?  What did his viewpoint change into?  Was he still a journalist or something else?

 Art of Fact: “The Bronx Slave Market”  252-257

Why does Marvel Cooke use this title?  Can she leave this situation as well as the authors of “Coyote” or “Among the Thugs?”


	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.
	Getting Ready to Write

Ask the students to review their answers to the various questions about authorial ethos.  Students will get into groups divided by the various response questions and then present some key points to the class. In some ways, this operates as a jigsaw exercise.
Activity 16




	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

Most students will find it helpful to formulate a working thesis statement at this point. They can go through their “invention” work to decide on a statement or assertion they want to support. Although students can be successful using different approaches to writing, a strong, focused thesis statement can keep them on track.

Activity 17




	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

The first draft of an essay provides a time for your students to discover what they think about a certain topic. It is usually “writer-based,” meaning the goal is simply to get the writer’s ideas down on paper. Your students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.

Activity 18




	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

The following items are traditional parts of an essay.  The number of paragraphs in an essay will depend on the nature and complexity of the student’s argument.

Points to guide the students through.
Introduction

Your students might want to include the following components in their introductory paragraph or paragraphs:

· A “hook” to get the reader’s attention

· Background information that the audience may need

· A thesis statement, along with an indication of how the essay will be developed (“forecasting”). Note: A thesis statement states the topic of the essay and the writer’s position on that topic. Your students may choose to sharpen or narrow the thesis at this point.

Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence. (See “Getting Ready to Write.”)

· Paragraphs that include different points of view or address counterarguments

· Paragraphs or sentences in which the writer addresses those points of view by doing the following:

· Refuting them

· Acknowledging them but showing how the writer’s argument is better

· Granting them altogether but showing that they are irrelevant

· Evidence that your students have considered their own values, beliefs, and assumptions; the values, beliefs, and assumptions of their audience; and whether they have found some common ground that appeals to the various points of view

Conclusion

A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “So what?” factor

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.
	Developing the Content

Your students will need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.  Students will focus on making sure that each paragraph has a clear topic sentence that refers to the thesis.
Activity 20


 


	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Revising the Draft

Here the students will review each other’s papers in order to catch issues dealing with logic, organization or clarity.

Activity 21

Peer Group 

Work Working in groups of three or four, each student reads his or her essay aloud to other members of the group, after which they complete the Evaluation Form (Appendix F, Part I) for each essay. Students are not allowed to comment verbally on each other’s papers
Individual Work

At this point, your students are ready to revise the drafts on the basis of the feedback they have received. 
Activity 22




	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 

1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.
	Editing the Draft

Your students will now need to work with the grammar, punctuation, and mechanics of their drafts to make sure their essays conform to the guidelines of standard written English.

· Your students will benefit most from specific feedback from you or a tutor rather than peer evaluation.

· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.

Your students will now edit their drafts on the basis of the information they have received from you or a tutor. Appendix F, Part II offers them some helpful editing guidelines. The following suggestions to your students will also help them edit their individual work

Activity 24



	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).
	Revising Rhetorically and Reflecting on the Writing

When you return the essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they have learned that they can apply to their next assignments, or how they feel about the comments you have given them on the essay.
A rhetorical approach to revision can help your students understand that revising involves more than just including instructor or peer feedback in a new draft. A rhetorical approach recognizes that revision is a strategic, selective process; what writers choose to revise depends on the ultimate purpose of their writing. Not all potential improvements will be required by the rhetorical situation. Thus, the process of revising rhetorically can help your students determine the essential characteristics of effective written communication in a specific context.

Activity 25 Rhetorical Revision


or Activity 26 Rhetorical Reflection

 

	
	Evaluating and Responding

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading. It allows you to give a student a single score or grade on the basis of your impression of his or her management of the entire writing assignment. The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to “norm” the readers before they read the student papers. In the “norming process,” readers score sets of sample essays. The leader asks how many readers have given each score on each paper. Those who have given a certain score raise their hands when it is announced, and the raised hands are counted. This process is repeated for each score point for each essay. The process continues until almost all the hands are consistently being raised at the same time. In a holistic reading, the readers then read and score the papers very quickly, without marking errors or making comments. You might consider using the English Placement Test Scoring Guide printed in Appendix G as your grading criteria for this exercise. 

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and norm yourselves to a single set of scores. This is an excellent exercise to keep a conversation going among department faculty members about grades and assessment.

Assigning your students to grade a set of papers holistically will give you the opportunity to have your students work in groups to explain why a paper received a certain grade. You might then ask your students to revise their papers on the basis of their group’s assessment.

	
	Responding to Student Writing

Responding to your students’ writing is the final stage of the writing process. You have several ways to respond.

· Use a preprinted evaluation form to respond to your students’ writing. (See Appendix F.) Make sure to include notes in the margin to support the marks on the evaluation form.

· Annotate the paper and make a summary comment at the end. In this case, make sure the marks on the paper explain the comment at the end.
· Meet one-on-one with each student and review the strengths and weaknesses of the paper. In this situation, you might keep an index card for each student and include your personal notes on each paper.

	
	Using Portfolios

A very good way to get your students to see their own progress as writers is to ask them to keep all their writing in a folder so you can discuss it with them throughout the term. You might even consider assigning some of these portfolio activities.

· Ask your students to explain their progress throughout the course, using pieces of their own writing to support their claims.

· Ask your students to find their best and worst papers and explain the differences between the two pieces of writing.

· Ask your students to revise their worst papers and summarize the pattern of their changes.


APPENDIX F

Evaluation Form

Based on the CSU English Placement Test (EPT)

Part I: Revising Checklist—Mark the appropriate categories.

	Response to the topic


	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	
	Addresses the topic clearly and responds effectively to all aspects of the task
	Addresses the topic clearly but may respond to some aspects of the task more effectively than others.
	Addresses the topic but may slight some aspects of the task.
	Distorts or neglects aspects of the task
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading


	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.


	Demonstrates a sound critical understanding of the assigned reading in developing a well reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading. Does not use the reading appropriately in developing a response or may not use the reading at all
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought


	Explores the issues thoughtfully and in depth.


	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence and often fails to communicate ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support


	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.
	Is well-organized and developed, with ideas supported by appropriate reasons and examples.


	Is adequately organized and developed, generally supporting ideas with reasons and examples.


	Is poorly organized and developed, presenting generalizations without adequate support or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language


	Has an effective, fluent style marked by syntactic variety and a clear command of language.
	Displays some syntactic variety and facility in the use of language.


	Demonstrates adequate use of syntax and language.


	Has limited control of syntax and vocabulary.


	Has inadequate control of syntax and vocabulary. 
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics 
(See list on next page for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.


	May have some errors but generally demonstrates control of grammar, usage, and mechanics
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist

	Problem 
	Questions 
	Comments

	Sentence boundaries 
	Are there fragments, comma splices, or fused sentences?
	

	Word choice
	Are word choices appropriate in meaning, connotation, and tone?
	

	Subject-verb agreement 
	Do main verbs agree with the subject in person and number?
	

	Verb tense 
	Is the tense appropriate to the topic and style? Does the writing shift back and forth from present to past inappropriately?
	

	Word forms 
	Are any parts of verb phrases missing or incorrect? Are verb endings correct? Do other words have correct endings and forms?
	

	Noun plurals 
	Do regular plurals end in “s”? Are irregular plurals correct? Are there problems with count and non-count nouns?
	

	Articles 
	Are articles (a, an, and the) used correctly? (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)
	

	Spelling 
	Are words spelled correctly?
	

	Punctuation 
	Are periods, commas, and question marks used correctly? Are quotations punctuated correctly? Are capital letters used appropriately?
	

	Pronoun reference 
	Does every pronoun have a clear referent? (Note: Pronouns without referents or with multiple possible referents create a vague, confusing style?)
	

	Other problems
	Are there other important problems?


	


APPENDIX G

Holistic Scoring Guide

(Based on the English Placement Test Criteria)

The categories of each score are consistent with the following legend:

a. response to the topic

b. understanding and use of the passage

c. quality and clarity of thought

d. organization, development, and support

e. syntax and command of language

f. grammar, usage, and mechanics

Score of 6: Superior

A 6 essay is superior writing, but may have minor flaws. A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5: Strong

A 5 essay demonstrates clear competence in writing. It may have some errors, but they are not serious enough to distract or confuse the reader. A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4: Adequate

A 4 essay demonstrates adequate writing. It may have some errors that distract the reader, but they do not significantly obscure meaning. A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b. demonstrates a generally accurate understanding of the passage in developing a sensible response

c. may treat the topic simplistically or repetitively

d. is adequately organized and developed, generally supporting ideas with reasons and examples

e. demonstrates adequate use of syntax and language

f. may have some errors, but generally demonstrates control of grammar, usage, and mechanics
Score of 3: Marginal

A 3 essay demonstrates developing competence, but is flawed in some significant way(s). A typical essay at this level reveals one or more of the following weaknesses:

a. distorts or neglects aspects of the task

b. demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c. lacks focus, or demonstrates confused or simplistic thinking

d. is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e. has limited control of syntax and vocabulary

f. has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2: Very Weak

A 2 essay is seriously flawed. A typical essay at this level reveals one or more of the following weaknesses:

a. indicates confusion about the topic or neglects important aspects of the task

b. demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c. lacks focus and coherence, and often fails to communicate its ideas

d. has very weak organization and development, providing simplistic generalizations without support

e. has inadequate control of syntax and vocabulary

f. is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1: Incompetent

A 1 essay demonstrates fundamental deficiencies in writing skills. A typical essay at this level reveals one or more of the following weaknesses:

a. suggests an inability to comprehend the question or to respond meaningfully to the topic

b. demonstrates little or no ability to understand the passage or to use it in developing a response

c. is unfocused, illogical, or incoherent

d. is disorganized and undeveloped, providing little or no relevant support

e. lacks basic control of syntax and vocabulary

f. has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms as long as such features do not obscure meaning.
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Prompt: 


Each of these authors is in a situation that they would not normally find themselves in because of the story he or she is covering.  


When was a time where you felt out of place—like you didn’t belong?  Where you able to leave easily or not? Did you still feel safe but uncomfortable or unsafe and in danger? 











One conception about journalists is that they are impartial observers and reporters of events.  However, all three of the authors need to rely on others for help or information.  Organize these words in a semantic web that illustrates how the different human relationships can be represented: brigade, camaraderie, supporters, rivalry, slave, fraternity, and hooligan.





After reading the articles, which author do you believe was more of a person of ethos and why?  What are instances of pathos and logos within the excerpts? 








After reviewing your notes and answers to the questions on authorial ethos, discuss within your group possible strategies for answering the essay questions.  Then present to the class one or two points that are key to an analysis of your group’s text.








Using the basic thesis format:


Opinion +  Topic + because/reason statement


Create a tentative thesis statement for the question you will be answering.





Begin writing the first draft of your essay.  Remember that spelling and other errors are not important here.  What truly matters is getting the ideas out of your head and onto the paper.  Use some of the quotes or paraphrases that you worked with during the earlier lesson within your paper to support your stance on the question.





Activity 19


After creating the rough draft, the next stage is to review it and make sure that your ideas are organized and clear.  This is in preparation for a later peer review session.








Exchange your paper with the person next to you.  Read his or her draft, and mark what the topic sentence of the paragraph is.  If there is not one, then make a notation.  If the topic sentence connects clearly with the thesis, write the word “yes” next to it. If not, then write the word “no.”





After reviewing the notations on the rubrics that your classmates filled out, ask yourself the following questions:


Have I responded to the assignment?


What is my purpose for this essay?


What should I keep?  What is most effective?


What should I add?  Where do I need more details, examples, and other evidence to support my point?


What could I omit?  Have I used irrelevant details?  Have I been repetitive?


What should I change?  Are parts of my essay confusing or contradictory?  Do I need to explain my ideas more fully?


What should I rethink?  Is my position clear?  Have I provided enough analysis to convince my readers?


How is my tone?  Am I too overbearing or too firm?  Do I need qualifiers?


Have I addressed differing points of view?


Does my conclusion show the significance of my essay?


Use these guidelines to polish your essay.





To help you edit your work, try the following.  Also, spend the time to have the tutoring center help you polish your essay.


If possible, set your essay aside for 24 hours before rereading it to find errors.


If possible, read your essay aloud so you can hear errors and awkward constructions.


At this point, focus on individual words and sentences rather than on overall meaning. Take a sheet of paper and cover everything except the line you are reading. Then touch your pencil to each word as you read.


With the help of your teacher, figure out your own pattern of errors— the most serious and frequent errors you make.


Look for only one type of error at a time. Then go back and look for a second type and, if necessary, a third.


Use the dictionary to check spelling and confirm that you have chosen the right word for the context. Do NOT (Dew knot) trust MS spellcheck or other word processing programs to catch all errors, and make sure that autocorrect is turned off.  





Revise your essays in light of your responses to these questions.





What are the most important factors contributing to either the success or failure of the argument?


Are stylistic maturity and complexity as important as content in this situation?


What is the most relevant feedback I have received for this audience and context? What is the least relevant?








Write a reflection in which you explain the revising changes you have made and why you made those changes.  Ask yourself these questions:


 


What are the most important factors contributing to either the success or failure of the argument?


feedback I have received for this audience and context? What is the least relevant?
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